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Disclaimer

Pens Meadow School makes every effort to ensure that the information in this document is accurate and
up-to-date. If errors are brought to our attention, we will correct them as soon as practicable.

The copyright of these materials is held by Pens Meadow School. However, educational settings that work
with children and young people are granted permission to use all or part of the materials for not-for-profit
use, providing the school’s copyright is acknowledged and we are informed of its use.

Introduction

At Pens Meadow we believe that everything we do should reflect the pride we have in ourselves, our young
people and what they achieve.

This policy should be followed in conjunction with the Marking and Feedback, Assessment, Total
Communication and other relevant school policies.



INTENT

At Pens Meadow School our Early Development Pathway promotes children’s natural
creativity, curiosity and desire to learn. Our curriculum has been planned to ensure that
every child builds independence, resilience and perseverance through a highly personalised
approach to learning. We believe that our children have the right to a variety of quality
experiences which enrich their understanding of the world around them.

We recognise that our pupils join us having experienced a range of different starts in life.
We ensure smooth transition through a child centred personalised learning pathway which
places the well-being of every child at the heart of the curriculum. Our nurturing key worker
approach supports pupils and their families and ensures that parents and professionals
working with our pupils build into decisions about provision and learning.

We believe that all children have a right to aim high and achieve their best potential
overcoming any barriers to learning that they might face. By providing a balance of child-
initiated and adult led learning with developed cross curricular links, we aim to ensure that
every child achieves their own personal goals.

We believe that parents are our partners in their child’s learning journey and build strong
relationships to encourage them to support their children to achieve their full potential. This
is enhanced by our strong partnerships with a range of professionals who support us to
ensure that both the Early Development Pathway curriculum and provision work together to
develop knowledge, skills and understanding in all areas as well as meeting the outcomes of
each child’s Education, Health and Care Plan.

We provide highly memorable experiences which are relevant to the pupils and the
community we serve as well as enriching the children’s understanding of cultures, religions,
and the world around them beyond their own experiences.

We believe that our environment is the ‘third educator’ and our reflective planning ensures
that children are given opportunities to develop and build strong foundations for their
transition into Lower Phase where they join the sensory or semi-formal curriculums. Our
consistently language-rich, total communication environment seeks to empower children to
develop their communication, express themselves and build vocabulary.

Within the Early Development Pathway, the use of stories, poems and nursery rhymes is
central to our focus on language development and our belief in the importance of placing
literature at the heart of our whole-school curriculum. Quality texts are embedded through
all areas of learning and supplemented with Author of the Month texts, a book corner in the
indoor and outdoor environment and visits to the school and local library.

At Pens Meadow, we ensure that pupils have maximised opportunities develop the
fundamental skills of the Characteristics of Effective Learning and ensure we have an
emphasis on developing the Prime Areas of PSED, communication and physical development
to give them the best foundation for moving through school.



RATIONALE

Our Early Development Pathway at Pens Meadow School is defined by the pedagogical
approach of Loris Malaguzzi and his work with the Municipal Preschools of Reggio Emilia in
Italy. We believe that all children should be valued and respected as citizens with rights who
have the chance to develop to their fullest potential in an environment which supports
them as rich in potential, strong, powerful learners who are naturally open minded and
curious.

Children’s play is intrinsically motivated — it comes from within the child and therefore
means something to them. As a result, children will participate for longer periods of tine
developing deeper learning through their individual learning styles and multiple
intelligences. Through play children’s involvement levels are raised and as they lead their
own learning children’s emotional well-being is higher. As a result, the outcome and results
they achieve will be increased and this will impact on their feelings of success and self-
esteem.

This policy encompasses the four guiding principles of the Statutory Framework for the early
years foundation stage (2014):

e Aunique child
e Positive relationships
e Enabling environments with teaching and support form adults

e Learning and development

AIMS

e To provide a happy, safe and supportive learning environment in which the
contributions of all children are valued.

e To provide, through play stimulating and challenging experiences where pupils can
explore and discover with freedom and sensitive support where needed.

e To ensure that all children confidently attain their potential in all areas of
development.

e To teach and model accepted ways of behaviour.

e To promote relations between different ethnic and religious communities and have a
common sense of belonging.

e To prepare children for transition into Lower phase through promotion of self-
awareness and independence.

e To work very closely with parents/ carers

e Develop links with the community and promote stronger relationships and support
between Pens Meadow School and other settings.



IMPLIMENTATION

A UNIQUE CHILD

At Pens Meadow, we aim for our pupils to develop the skills to become strong,
confident intrinsically motivated learners who develop strong attachments, social
competence, and self-regulation. Through our total communication approach, we aim
forthem to develop and increase their vocabulary to become effective communicators
verbally or non-verbally.

Our planning reflects our philosophy that:
e Children learn most effectively when they are valued and listened to and adults
respect their ideas.
e Children communicate through many different behaviours and ‘languages’ and it
is the role of the adults to interpret and value these.

Children start Pens Meadow School at Band One of Birth to Five Matters although they
may have a profile which meets Band Two some areas of the EYFS. Every child on the
Early Development Programme is given opportunities to develop their knowledge and
skills through individualised learning pathways.

Due to the levels of development of children on the Early Development Pathway it is
vital that they are given maximised opportunities to develop in the prime areas of
personal, social and emotional development, communication and language and
physical development. These areas will provide the corner stone of skills for successful
learning in the specific areas.

At Pens Meadow our learning opportunities are carefully planned to meet individual
children’s needs whilst building on their next steps, knowledge, and skills. We ensure
that all children are actively involved in their learning through a range of experiences
which encourage them to explore, discover and imitate others. Children learn most
effectively through first hand meaningful experiences and where they can develop
knowledge, move, talk, listen, and solve problems and we reflect this in our planning.
We teach our children to co-operate and respect each other whilst developing their
self-regulation to develop strong, capable learners who are ready to move into their
next phase of school.

At Pens Meadow we use our long-term plan to ensure that all children have a broad and
balanced curriculum, offer which builds on experiences throughout the year developing
curiosity and persistence. We have selected broad curriculum topics for each half
term, whilst enabling pupils to develop their own interests and self-chosen activities.

Our Pens Meadow progression documents support staff to plan developmentally
matched learning opportunities through adult led and focused activities, provocations,
and the environment. The progression documents incorporate Birth to Five Matters and



advice from professionals including Occupational Therapists and Speech and language
Therapists.

Effective Learning

‘On a deeper level our journey is also about opening our eyes and ears to the invisible
and unvoiced.’ Ursula Knoble - ‘It’s not a bird yet’ - The drama of drawing.

If children are to learn effectively through play, practitioners need to be reflective in
their approach to the children’s interactions intervening sensitively and only where
appropriate or invited to by the children. Observations and documentation are a crucial
part of this process.

Children learn in many ways, and we recognise the need to continuously develop our
pedagogy to allow children to learn in the ways that best suit them. We believe that
effective and purposeful learning will take place when children are:

e Feeling safe, secure, confident, and aware of boundaries.

e Interested and motivated

e Aware of routines which define the school day.

e Involved in their own learning through first hand experiences.

e Engaged in problem solving, investigational activities and structured play.

e Involved in creative learning experiences.

e Are challenged and stimulated.

e Are able to work independently using knowledge and skills relative to their
ability.

e Given praise and approval for successful work and achievement.

e Interacting positively with adults and peers

e Working with others to achieve their learning goals

e Asking questions to develop their knowledge, skills and understanding.



Supporting effective learning

To implement effective teaching for children on the Early Development Pathway
practitioners will:

e Value all children irrespective of ability, race or gender

e Have high, yet realistic expectations of children.

e Plan effectively, maintain assessments and moderate learning.

e Ensure focused activities match the children’s needs and are specific to the
learning objectives set.

e Demonstrate an understanding of the individual needs of all children.

e Have good subject knowledge and display confidence in the delivery of the
curriculum.

e Deploy avariety of effective questioning techniques including open ended
challenging ones.

e Ensure that children have the opportunity to develop holistically.

e Deploy consistent, effective discipline techniques in line with Behaviour for Life
and Learning.

e Provide good support as part of the team.

e Bereflective in their approach to planning provocations, observing interactions
and evaluating learning within the planning cycle.

e Ensure that the atmosphere celebrates diversity and promotes equal
opportunities.

e Promote the foundations of tolerance through the celebrations of different
cultural festivals and sharing of stories to develop an understanding of different
faiths and values.

e Encouraging children to be respectful towards each other adults and resources,
as mutual respect and developing an understanding of right from wrong.



English as an Additional Language

Pupils with English as Additional Language are encouraged to interact with other children
and can use their home language through play and learning. Our total communication
environment and modelling by staff supports language development.

Total Communication

Pens Meadow’s total communication policy supports all children to develop their language
and understanding through a wide range of communication strategies. Communication
within the Early Development Pathway is assessed through SSLEUTHS which has been
embedded into the Pens Development progress document for communication and
language. See the Total Communication Policy for more information.



POSITIVE RELATIONSHIPS

A Pens Meadow we understand the importance of developing a range of positive
relationships to support all children in a holistic manner. This includes their parents
and professionals working to support them in school and in the wider community.

Role of the key worker

We operate a key worker approach to ensure that every child has a key adult as point of
contact for parents. Information about our key works is displayed on classroom door
and information is sent home to parents about key workers. Key workers are
responsible for:

e Settling children

e Promoting positive relationships with the child.

e Knowing each child as an individual and build trusting relationships in which
learning can happen.

e Being a key contact for parents

e Ensuinglearning journals are up to date.

e Beingthe key contact for liaison with parents through Home/School diaries and
phone calls.

During their first term children will work primarily with their key worker to support their
transition and develop a secure base. In the spring term children will be encouraged to
engage in adult led activities with a wider range of the staff team and in 2:1 situations. In
the summer term children will be encouraged to work in small groups and sit for longer
periods of an activity.

Parent and carers

We believe that parents/ carers are co-educators and partners in their child’s learning
creating a two-way flow of information with practitioners to support their children. We
work with families’ needs in a sensitive, non-judgemental manner.

We develop partnerships with parents through:

e Supporting parents through inductions processes including home visits and
form completion

e Providing information leaflets — how to help your child, explanations of the
curriculum.

e Providing support for parents with English as an additional language

e Curriculum days and evenings

e Providing accessible learning journeys documentation wows in the children’s
learning

e Inviting parents to theme and celebration days.

e Displaying documentation



e Collecting parent’s views

e Clear assessment documentation with enables parents, through discussion, to
understand their child’s next steps and targets.

e Next steps shared at parent’s evening supporting parents with understanding
their child’s next steps.

All Staff

All practitioners in the early development environment are responsible for support
children to move their learning forwards through focused and child-initiated learning.
Our practitioners are encouraged to be constantly reflective and use self-review and
collaboration as a team to constantly improve the provision provided to the children
through their environment and their interactions.

This is developed through participating in pupils play through:

e Observing children’s learning, play and interactions.

e Scribing and model writing with the children

e Asking sensitive and appropriate questions to challenge children’s thinking and
move learning on.

e Adding provocations and resources to develop open ended learning and
problem solving.

e Posing challenges whilst promoting perseverance and ‘can do’ approach.

e Modelling language and sentence structure

e Respecting children’s ideas and theories, allowing them to make mistakes and
work towards a solution.



ENABLING ENVIRONMENTS

‘Education must come to be recognised as the product of complex interactions, many
of which can be realised only when the environment is a fully participating element.’

Malaguzzi 1977:40.

At Pens Meadow we believe that the environment plays an important role as the ‘Third
Educator’ in children’s learning. This means that our quality, well-resourced Early
Development environment is a carefully planned, well-organised, aesthetically pleasing
space. Resources and provocations are provided to inspire enquiry, awe and curiosity
whilst building on their knowledge, skills and understanding. Both the indoor and
outdoor environments including community visits are used to support the learning
needs of all children.

Our environment is carefully planned to meet pupils’ development needs whilst
encouraging theirindependence, persistence and anticipation. It is supported through
a total communication ethos including the use of:

e Positive looking

e Intensive interaction

e Makaton

e Objects of reference and symbols
e Communication Friendly Spaces

Whilst the environment is flexible to enable pupils to have the freedom to move around
and explore there are identified areas within the space which are constantly available.
These are:

Indoors

e Book corner-cosy, comfy, appropriate books, puppets and soft toys
e Block play - small and large wooden blocks

e Role Play

e Creative Area

e Exploratory play

e Investigative play



Outdoors

Although small, our outdoor environment gives children opportunities to manipulate
resources on a larger scale whilst developing their health and well-being. All areas of
curriculum are developed through outdoor provision. Resources are organised to
promote independence and support developing ideas and theories whilst enabling
children to develop the same skills as they could indoors through mutually supporting
environments.

When the environment is planned to enhance play through stimulating, open ending
resources that promote discovery and investigation then children’s potential for
understanding and discovery is maximised.

The learning environment should be organised:

e To create a safe yet challenging environment which complies with heal and
safety regulations.

e To facilitate independent learning

e To ensure that a range of good quality resources are accessible to the learner.

e To provide a labelled environment which enables the learner to be independent
and take responsibility for their environment.

e To provide a stimulating environment which enhances curiosity and exploration
and promotes problem solving.

e Toensure that the children develop understanding of the expectations of the
environment.

e Tovalue the learners

e Promote communication and language, personal, social and emotional
development and physical development as corner stones of learning.

The Early Development Pathway environment has been influenced by our work with
ECCERs audit and enables children to have opportunities to develop their skills through
different areas.



Key Environment Areas

Exploration

‘The more we see, touch, hear, smell and taste, the more we discover and learn about the
world. Feeding the senses helps our minds develop.” Ursula Kolbe Rapunzel’s Supermarket

Exploration aims to develop children’s vocabulary and encourage them to compare
similarities, differences, patterns and change through provocations that inspire
examination. Tactile materials and media which encourage children to explore using all their
senses encourage responses to the world around them whilst developing physical skills,
hand eye-coordination and mark making. By mixing and combining a range of materials and
textures the children develop new skills and discover the features of objects and living

things.

Resources to develop exploration include:

e Resources to support exploration may include:

e Arange of containers at different levels and of different shapes e.g. tuft spots, trays,
plastic sheets, baskets.

e Avariety of natural and recycled materials

e Sand and water

e Food stuffs

e Media which can be combined easily and with more difficulty

e Media which changes its form e.g. melting ice.

Imagination

I am enough of an artist to draw freely on my imagination. Imagination is more important
than knowledge. Imagination encircles the world. Albert Einstein

Imagination area aims to develop children’s imaginative skills through providing a
stimulating environment which values creativity, originality, and expressiveness. It will
encourage the children to take risks, make connections, choices, and decisions in response
to what they see, hear and experience through a range of media including art, design,
creation, dance, music and role play. It promotes curiosity and exploration and excites the

children into sharing ideas, thoughts and feelings.

Resources to develop imagination include:

e Baskets containing dressing up - material, hats, bags etc.

e Block play with small world resources.

e Small world —farms, cars, people

e Equipment to record and develop imagination, ideas and resources e.g. paints,
crayons, malleable materials, natural materials, recycled materials, scissors, glue.



e Musical instruments including homemade.

Investigation

‘Children are moved by an unlimited curiosity and be a great and innate desire to know

and to discover.’

Sergio Spaggiari: Director of the Municipal department of Education: Reggio Emilia.

Investigation aims to develop children’s interest and curiosity in the world around them. It
will provide provocations which encourage children to seek patterns, make connections,
test cause and effect, sort and match whilst developing skills to solve problems and general
qguestions. Stimulating, fascinating resources which attract children’s attention will
encourage the children to develop their understanding of the world through observation,
experimentation, prediction, critical thinking, decision making and discussion of properties

characteristics and predictions.

Resources to develop investigation include:

e Scientific equipment: torches, magnifying glasses

e Mathematical equipment: rules, tapes measures, squared paper

e Language equipment e.g. pencils, paper, non-fiction books

e Investigation objects e.g. globes, maps, compasses, old and new toys, objects which
reflect cultural diversity, musical instruments, recycled and natural materials.

Reflection

Reflection aims to provide children with opportunities to reflect on their learning and
achievements and develop language through environments which promote discussion and
environment which allow children quiet time to stop and think. Children are encouraged to

share learning journeys and profiles with their parents or friends in this area.

Resources to develop reflection include:

e Books and resources to support their interest e.g. story sacks, puppets, pictures,
symbols of key words

e Children’s name cards

e Comfy seating

e Quiet, communication friendly spaces.



Children’s learning journeys are also kept within the reading area so that they can share
their learning with staff, visitors, friends, parents. Parents are also encouraged to add to

their child’s learning journey.

Information Technology

Children are encouraged to use ICT to support and extend their learning through focused
and child-initiated activities. Children have opportunities to use a range of ICT including the
interactive whiteboard, iPads, programmable toys.

Both the indoor and outdoor environments are language rich, total communication
environments where children are encouraged to develop their personal, social and
emotions skills, physical skills and have a wide range of opportunities to practice their
developing understanding and communication skills.

Care of the environment

Due to the development levels of the children, it is likely that they will need time and
support to learn how to care for the environment and use resources appropriately.

After the first half term the first week of each half term is a transition week to remind
children of how to use the resources appropriately. Following these weeks educators will
continue to model and remind children of expectations. No new resources are added
without teaching and modelling their safe use with the children. Appropriate risk
assessments must also be in place for new resources due to the development of the
curriculum.



LEARNING AND DEVELOPMENT

Characteristics of Effective learning

Characteristics of Effective Learning at the heart of all planning. To be effective learners,
children must approach opportunities with curiosity, energy and enthusiasm. As they develop
abilities and attitudes of strong learners, children will have a range of characteristics to support
their learning for life.

Characteristics of Effective learning are baselined as pupil’s start the Early development
Pathway and continue throughout their time in school.

In the Early Development Pathway, Characteristics of Effective Learning are celebrated and
rewarded on a weekly basis.

Planning

All planning proformas are available on TEAMS - Curriculum, Early Development Pathway —
Planning.

Adult-led learning for prime and specific areas

Adult led learning is planned to challenge the children’s thinking and teach them specific
knowledge and skills to prepare them to be successful learners as they transition to our
Lower Phase curriculum pathways. The planning is personalised for each child and ensures a
balance of curriculum coverage with an emphasis on the prime areas. Resources and
provocations in the environment are then planned to ensure children can revisit, review and

continue to practise their skills.

Weekly planning is developed for individual children to support them develop their
identified next steps following the Pens Meadow Progression Maps.

Planning identifies:

e Individual learning objectives

e Adult lead learning/modelling opportunities/ planned interactions
e Resources to prepare.

e Whether the activity is identified as an observation.



English and maths Adult Led-Learning

Adult-led English and maths learning opportunities take place over 4 days a week. They are
planned to meet individual pupils next development steps and are informed by observations
and assessment during focused and child-initiated learning time. Next steps are informed by
the Pens Meadow Early Development Pathway progression documents for English and
Maths.

English

The Early Development Pathway English curriculum develops children’s pre-literacy skills
through a focus on exploration, sensory mark making, developmental handwriting skills and
development of pre-readding skills whilst instilling a love of books, stories and rhymes.
Pupils increase their attention and listening skills through pre-phonics skills which promote
sound awareness through songs and rhymes. English planning is linked to a carefully
selected focus text which is changed every two weeks covering a two-year rolling
programme of texts.

Maths

Adult-led maths planning follows the same personalised approach as English enabling pupils
to make progress appropriate to their developmental needs and next steps. Pupils focus on
number and shape space and measure for two days each ensuring that they have a balanced
maths offer with a continuous focus on number and place value.

Planning identifies:

e Individual weekly objectives
e Appropriate activities with resources
e Blank observation space

Pre-phonics

Following two weeks transition into school, children on the Early Development pathway are
placed in appropriate phonics groups within school. Planning is completed by the lead of the
group and follows the expectations of the school phonics pathway. See Phonics Policy for
more information.



Child-initiated

Planning meetings take place on Thursday morning (8.30-8.45). All Early Development
Pathway educators contribute their observations of pupil’s interests and high engagement
which feed into planning the indoor and outdoor environment development and induction
of provocations.

Provocations and resources are planned against the key areas.
Inside: creative, imaginative, small world, construction, exploration
Outside: physical, mark making, creative, imaginative, PSED

Over the week resources are added and changed in response to observations of the
children’s provocations planned.

A range of resources are used within the early year’s environments although an emphasis is
placed on natural and recycled materials.

For expectations for preparing and maintaining the environment, see appendix 2.

DOCUMENTATION AND LEARNING EVIDENCE

‘Each protagonist; child, parent, teacher bring his or her own values, interests, ideas,
expertise which are shared and respected by others. Rinaldi

Practitioners assess children’s understanding, knowledge and skills informally through
careful observation, questions and listening to children’s explanations. Our careful
reflections of children’s interests and achievements are built into the children’s profiles
alongside observations and examples from home. Our assessments towards the Pens
Meadow progress maps are then recorded on our data tracker. (See assessment policy) Our
assessments inform our planned provocations, focused activities and the set-up of the
environment. We consider it important to assess children’s understanding in a range of

situations to ensure that learning is an on-going process.
Child initiated observations

Each child has a minimum of two observations per week which are saved on Evidence for

Learning.
Observations include photographs and videos and include:

e Comments and explanation of context and observed learning.
e Tags to areas of Early Development Pathway and Engagement Profile.
e Links to Characteristics of Effective Learning.
These observations are tracked on a weekly sheet in the classroom to ensure coverage of all

areas of learning for each child.



Long Observations

Each half term each child has a longer observation. This observation lasts up to 5 minutes
and includes photographs and/ or videos of pupils learning. These are saved in Evidence for
Learning with an observation reflection sheet completed. These observations support
internal and external moderation and planning children’s next steps.

Learning Journals

Learning journal’s capture children’s wow moments during their time on the Early
Development Pathway. These books are built up over the year and are kept in the book area
so that children can access them at any tie and share them with educators, parents and
visitors.

There is no expectation for observations to be added to these books. Learning journeys are
made up of photographs with captions or labels wither on a post-it note or added to the
picture using InPrint in Kinetic Letters. Examples of children’s work may also be included or
photocopies if more appropriate e.g. collage.

At least one wow moment per week should be added to each child’s folder. Although it is
not the child’s key workers job to collect the wow moments, they do need to ensure that
their key worker children have weekly wow evidence.

Timetabling

Our timetable for the Early Development Pathway includes a weekly forest school
session and three half terms of swimming and soft play which support the prime area of
the curriculum.

The weekly timetable is sectioned to ensure a balanced approach to the children’s
learning. During each session a member of identified staff will work with the pupils to
develop their knowledge and skills for an amount of time appropriate to their
development levels.

Routines

Adult-focused teaching time is an adult led activity time planned to develop the
children’s knowledge, skills and understanding. These activities take place both inside
and outdoors and aim to allow the children to test her own ideas and theories in a

practical manner.



At the beginning of each teaching time children are shown an object of reference (crayon) to
cue the children that their focus learning is beginning. At the end of the adult-led session
the adult will sign — teaching has finished, thank you as a signal that the child’s focused time
has finished, and they may move to another activity.

Child Initiated Learning

The provocations for inside and outside child-initiated learning are planned based on
observations and conversations about the children’s interest and assessment of the
children’s knowledge, skills and understanding of the world around them.

The provocations aim to inspire the children to investigate and explore through deep level
learning in all areas of the curriculum harnessing the characteristics of effective learning.

Children are able to free flow between the indoor and outdoor environments to develop
their learning. Planning in the outdoors enables children to develop similar skills through
large scale resources.

Outdoor Routines

As children move from inside and outside an identified member of staff will move to ensure
correct ratios. Staff will ensure that all children are dressed appropriately for the weather.

Towards the end of the session children are given a 5-minute warning to tidy up time. After
the 5 minutes, children will be encouraged, alongside adults, to tidy up the outdoor
resources before returning to the classrooms. Children returning to the classroom wash
their hands before returning to indoor play.

Tidy up time

There is a focus on children taking responsibility for tidying up. Inside this is cued using the
tidy up song. The children tidy up with encouragement, modelling and support from the
adults. It is important that the children take responsibility for tidying up and equipment and
resources are labelled with photographs and labels to support this.



Story time

Children have a minimum of three stories read to them each day. These are read at
timetabled times throughout the day and cover the focus literacy text, Author of the month
story and pupils’ free choice. Where possible these stories will include puppets, story sacks
and resources to encourage the children’s attention, involvement and understanding of the
story.

Curriculum Enhancement

Children visit forest school on our Pensnett site and is led by a qualified forest school
practitioner. Children’s learning is recorded on Evidence for Learning. They also engage in a
community visit once a week to enhance and support their learning through planned visits
in the local area. Within the timetable, pupils in Green class visit Soft Play and swimming for
two half terms over the year and engage in hydrotherapy and rebound therapy as
appropriate to their outcomes,

Eating Routines

Our eating routines are important opportunities to promote healthy eating and promote
children to try different foods, textures and tastes. Staff are aware of all pupil’s needs and
support appropriate diets and feeding programmes. These times in school are used to
encourage independence and build a sense of community for our pupils.

Breakfast Time

As children arrive in the morning, they are invited to join the breakfast table. This is the
children’s choice as some children may wish to play as they do not require food or a drink.
Breakfast is led by a member of staff to ensures that pupils have washed their hands and
supports choice, independence and communication.

Lunchtime

At 11.40, following a 5-minute warning, children are asked to tidy up the classroom. They
are cued in to tidying up by the tidy up song. The children then sing the sitting down song
and join the large carpet. They then watch ‘What’s on the plate?’ before washing their
hands, supported by a song ready for lunch.



After lunch

Upon entering the classroom after lunch, the children join the carpet to sign good afternoon
and listen to a story by the author of the month. This story is the same for a week to support
understanding and language development.

Snack

At 2.20 children tidy up the classroom, cued in by the tidy up song. They then join the snack
table. They are then prompted to wash their hands and prepare for snack time. During this
time children are encouraged to develop their social, communication and maths skills.

Transition

Children leaving our Early Development Pathway will transition to our Lower and
Complex Phase. At this point each individual child’s learning journey, development
levels, EHCP outcomes and provision needs will be considered to place them on their
next pathway. This could be:

Holistic pathway - for pupils working at Band One with PMLD who would not be able to
access our subject specific pathway.

Sensory Pathway - for pupils working at Range 1-2 who may access adapted subject
specific learning and would need all learning to have a very sensory approach to
experiences.

Subject Specific Pathway —for pupils working within Range 3 and above who can access
subject specific learning.

Transition takes place during the second half of the summer term and includes:
- new teacher reading a story weekly
- teacher swaps one afternoon during the last four weeks not including the last week.

- teacher meetings for parents.

EYFS profile and Baseline Statutory Assessments

Although our pupils progress and attainment is tracked across the Early Development
Pathway, pupils in our Reception year are disapplied from the Reception Baselines due to
their levels development on entry. Attainment against EYS profile is reported at the end of
the Reception year against the standardised Early Learning Goals.



Appendix One

Enabling environments ‘mobilise the energy, attention, curiosity and focus of the children’
Howard Gardener

Expectations for maintenance of environment

e Ensure all resources are maintained and kept clean.

o Keep all trays and tuft spots clean.

e Ensure all cushion covers, throws, blankets etc are clean and welcoming.

e Wash aprons and table clothes once a week.

o Refill resources daily.

e Replace consumable resources.

e Ensure all resources in environment have a label with words and a photograph/
symbol.

e Ensure all art and design equipment is in good condition.

e Ensure there is a variety of paper available on trolly and that it is accessible, neat and
clean.

e Change the books every two weeks.

e Maintain books ensuring fiction and non-fiction books.

e Ensure children are engaged and involved in changing and resourcing the areas.

e Maintain communication friendly spaces.

e Ensure children have a wide range of materials/ objects to explore.

e Model exploration with the children.

e Provide and extend vocabulary.

e Support children with child-initiated learning.

e Ensure children can access resources independently.

e Provide reference books language labels and resources to support total
communication.

e Provide pictures/ photographs of interest to promote learning.

e Display photographs of pupils conversing, reading, reflecting, sharing profiles with a
range of people.

e Display photographs of children exploring around the environment

e Ensure the environment is attractive, tidy and will stimulate curiosity with
provocations and resources that engage the children and promote independent and
collaborative learning.

e Ensure resources will support all children’s development levels.



Appendix 2

Planning For Child Initiated Learning

When planning for child initiated learning it is helpful for practitioners to ask themselves
the following questions:

e From our observations, what are the things that are currently interesting and
motivating the children and how can we build on this through the provision of
matorrals, opportunities, activities, and adult support?

e Are we providing opportunities during child-initiated learning for children to build
on and extend the learning that has taken place during adult initiated times?

e Arethere areas of the play provision that are not being accessed by the children
on a consistent basis, and if there are, what actions will we take to raise the
status of these areas and make the learning opportunities more attractive and
stimulating to the children?

e Arethe resources pitched at the appropriate development leveli.e. do they
provide the children with sufficient challenge?

e Isthere sufficient breadth of opportunity i.e. throughout the planning cycle, are
we addressing all aspects and each area of learning?

e Istheroom arrangement flexible enough to allow the children to work in a variety
of groupings i.e. alone, in pairs, in small groups etc?

e Are we allowing sufficient time for children to become really absorbed in their
play and learn in depth?

e Do adults know how to interact with children at play so they deep learning can
take placei.e. Do they know how to enter play, establish rapport with the
children, ask open ended questions, make suggestions and add materials to
extend the play?

e Are adults able to follow the children’s lead? E.g. we can make suggestions but
in child initiated learning must be prepared for children to reject our suggestion.
For play to be truly initiated it must be controlled by the player!
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